The values of relationship, respect, responsiveness, and reciprocity are culturally
sustaining, culturally revitalizing and learner-centered.’®® They enable pride, a healthy identity,
relevant learning and a sense of accomplishment for all within the classroom and school
communities, regardless of culture. Supporting every student and educator toward making
continuous progress in all ways, including social and emotional learning, ***may help them to
develop a sense of belonging and interdependence. Developing a sense of relational reciprocity
moves learning communities toward developing increasingly caring dispositions. Mahoney et
al.’ emphasize that: “Young people, families, schools, and communities play a critical role in
shaping students’ learning, development, and experiences.”

An ethic of care necessitates flexibility, a critical stance, and relational responsiveness as
a research project facilitator. Since we cannot isolate our roles in our relational connections,’%
practicing an ethic of care may help us to become increasingly compassionate in all our relations.
An ethic of care also incorporates enabling pedagogies, including those involving multimodal
literacies, including expressing experiences in a variety of ways. Illustrating, taking photos,
dancing, writing, and digital storytelling are among these.

Literacy-as-Event’%”

From a literacy perspective, place-conscious and situated spontaneity provide openings
for a lively flow of ideas, and responses to those ideas. Such flow generates affectively engaging
communication and learning possibilities that we might never have considered otherwise.
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Burnett and Merchant”®® explain: “As well as inviting us to keep asking what else is going on, it
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APPENDIX 1: Supporting Materials / Notes for Educators’ Planning

Concept Map Collaborative Landscape-Lore Plan Created by Meredith Bird Miller & Dan Reidy as

a Relational Rhizome Plan Model scribed by MBird Miller (Photo By Meredith Bird Miller)

Created and photographed by Meredith Bird Miller 2011
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Sequenced Lesson Overviews for Teaching Storytelling Techniques

These mini-lessons were taught in conjunction with the classroom teacher and integrated
into a unit on folk and fairy tales. Students came to the library for mini-lessons and practice. The
lessons are listed for you in order to provide an idea of the sequence of skills. You will want adjust
the lessons to meet the needs of your students and the unit objectives.

Skills: public speaking, voice projection, eye contact, use of gestures, phrasing,
sequencing, retell, self-evaluation

Mini-lesson #1--Unit Introduction

e Model storytelling
e Share a brief history of storytelling.
e Provide adequate time for students to choose a story and read it several times.

Mini-lesson #2: Learn the Beginning and Ending

e Explain that a storyteller does not memorize every word. Refer to different versions of a
folk tale and remind students that each storyteller makes the story his own by adding or
changing little details. The storyteller shouldn’t use the exact words from the written page.
Telling a story with little variations creates a unique version—a goal for any artist. That
said, it does help to memorize the first and last sentence so the teller knows how to start
and stop.

e Using their chosen story, students write the beginning and ending sentence in a storyboard
or story map. Using these as notes, students practice with a partner saying both sentences
aloud.

Mini-lesson #3: Sequence the Story using a storyboard or story map

e Students sequence the rest of the story. Upon completion, divide the class into pairs and
with their notes retell their stories.
o Each day divide students into pairs and provide ten minutes for each student to
retell her story. With each retelling encourage students to rely less on their notes.

Mini-lesson #4: Develop Character Voice

e To make the story interesting, encourage students to use a different sounding voice for the
main character. (One voice variation is usually enough for beginners.)

e Try the Voice Game:
o Brainstorm a list of different ways to change a character voice. (i.e.- loud, low,
whines, slow, lisp, teenager, granny, Southern dialect)
o Sit the class in a large circle. Choose a phrase for the class to repeat in different
voices.
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o Go around the circle, letting students repeat the phrase using different voices,
remembering that the words need to be enunciated so they are understandable.

When finished, ask the class to consider the voices they heard and choose one for a
character in their story. Think of a sentence or two that the character might say in the story
and practice saying it to a partner. Ask several students to model their sentences before
everyone practices their retelling.

Mini-lesson #5: Create a Repetitive Phrase

Discuss how to find or develop a repetitive phrase. Students then choose and write the
repetitive phrase they plan to use in their notes, and practice saying the phrase with a
partner

Locate at least three places in the story for its use and make notations in storyboard/map.
Provide time for multiple practices

Mini-lesson #6: Practice Pacing, Pausing, Phrasing (may need to extend days
depending on group)

Demonstrate the telling of an exciting part of a story using a monotone voice and at a slow
pace. Ask students to identify what made the story seem boring. Tell the same part again,
except vary the pace (slow down to build anticipation, speed up to build excitemen

Demonstrate a part of your story that requires a pause just before the repetitive phrase to
invite audience participation. Tell a very exciting part of your story using a short pause to
develop tension. Discuss techniques and what they add to a story.

Demonstrate phrasing first by showing the wrong way (once...upon...a...time
there...lived...a sweet...princess) and again fluently. Ask students to explain the
differences.

Provide practice time after teaching each of the above techniques so that students can apply
the skill to their story.

Mini-lesson #7: Develop Stage Presence
Tell parts of a story, modeling both good and bad use of gestures.

(Nervous fidgeting detracts from storytelling as well as any public speaking--and most of
the time the speaker is unaware of the body movements.)

Develop students’ stage presence by:
o Practicing the way they wish to perform (sitting or standing or both)
o Choreographing hand gestures to go with the repetitive phrase.
o Keeping the gestures/movements simple
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Mini-lesson #8: Practice Makes Perfect

e Model good and bad examples of voice projection and eye contact.

e Videotape practices if possible. Students view and self-evaluate themselves, using a rubric.
Provide several more days for practice in the classroom and at home.

Storytelling & Place-Based Education Websites fo r Educators

https://elearning.tki.org.nz/Beyond-the-classroom/Place-based-education#js-
tabcontainer-1-tab-2

https.//storymaps.com/

http://beautyandthebeaststorytellers.com/teachers.phpfes

https.//storyvcrossroads.org/freelessonplans/

https://'www.storycenter.org/

These websites are so useful for anyone who wants to learn to tell stories. They are a fantastic
resource for educators who want to give their students the opportunities to to tell stories.
Storytelling games are a great way to motivate students to begin telling stories, and most of these
sites have pages that will provide descriptions for games, tips for learning stories, and they
include educational standards. These standards may be matched to educators’ own state or
national standards. Storytelling activities build many skills across content areas and are a
natural way to provide integrated, interdisciplinary, and transdisciplinary curriculum.
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1 wrote the document below to give co-researching educators tips about what we had already
discussed so they would have them if they wanted them when I was no longer on site.

Writing through Digital Storytelling
Writing is a process...writing is a process...Writing is a process...

In digital storytelling, we are focusing on the process of writing, rather than the product. A
product develops, but it is the process that is meaningful for students as they create their stories.
1t should be emphasized that there will be a point when they will decide to call it “done for now”
but that does not mean that they cannot go back to it and revise and edit on their own.

One way of encouraging this is to provide a way for them to have their rough drafts available to
them to work on at home. They may not be able to work on the digital story at home (they will be
able to if they have a pc and a flash drive to carry the work home on), but they certainly are able
to work on their story.

Thus far in our Digital Storytelling (Habitat) Unit we have been involved in the following steps
of the writing process:

e Prewriting through brainstorming (story maps, concept webs, lists and outlines as well
as collecting pictures). Students should also have an opportunity to freewrite (Miller,
2010, p. 37), which is a form of writing that is stream-of-consciousness with no concern
for grammar or spelling. It’s purpose is to get the important stuff written down.

¢ Questioning
Students create further depth and meaning in their stories by asking themselves and each
other questions. If they have created lists, webs and outlines, they could ask themselves
questions such as “What surprises me about this habitat and place?” “What do I most
want to tell others about?”” What is the most interesting thing about this?” “What is
important to me?” “What do I know about this place?”

Students can also ask themselves questions about the pictures they are using:

“What’s going on in this picture?” “Why did I choose it?”” “How can I use descriptive words to
help the picture come alive?” “Are there colors or action or other sensations I can describe?”
“What happened right before or right after this picture?” “What do I like about this picture?”
“How does the picture relate to my story and what do I need to explain about it?”” (Miller, 2010,

p. 39).

“What do I remember?” “What did it look like, smell like, taste like, feel like, sound like? What
happened?”

“Do I need to show the who, the what, or the where of my story? “What do I want most to
show?” “What does my audience need to see?” “What does my audience need to hear?”
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“What would make my audience pay attention right away?” “What is one thing my audience
needs to know about first?”

e Research
Sometimes students might need to find out a little bit more about some of the pieces of
the story they are writing.

e  Writing!
Students will want to write a draft of their script. This script will help them tell their
story and arrange their pictures.

The elements that you are focusing on through writing in your curriculum may be emphasized:

Voice, great beginnings and endings, being specific (because the story is so short), playing with
language (metaphor, simile), showing rather than telling, transitional words such as “next,” “later
on,” and so on.

This process is a cycle. Some of the time students may be doing any of the above: working on
their digital story, writing it, asking questions, storyboarding, reading it to someone who will ask
them questions about it, practicing telling it and so on.

The script they write will be the script they will record on the laptop to go along with their
digital story. It will be the script they will use to learn to tell their story for Tellabration. The
more they can describe and show in their story the better! Action keeps the audience’s attention!
Sensations too!

Good coaching is an important part of the process by both students and teachers. Encouraging
and stating what works well before asking questions to further develop the story inspires the
authors. Inspiration is key!!!
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APPENDIX 2: Select Story and Image Permissions

Permission to Use Figure 15 ""Meredith Tells Story, WCS" by Martha Ash

From Martha Ash
To: Meredith Bird Miller Subject:
Permission

Dear Meredith,

I have read your request included below. Meredith Bird Miller, you have my consent to
reproduce the image Meredith Telling Story, WCS in your dissertation and I acknowledge and
permit publication of the same image in your dissertation in Antioch University
Repository and Archive (AURA) which is open access, and the OhioLINK Electronic Theses
and Dissertations Center - which is open access, and the ProQuest Dissertations and Theses
Database - which is a print-on-demand commercial service.

Sincerely,

Martha Ash
19 August 2023

(I acknowledge that this signature is my own).
Meredith Bird Miller wrote:

Dear Martha,

I am an Antioch University student completing my dissertation and would like to ask your
permission to use your work (Meredith telling story WCS) in my dissertation as well as reproduce
your work in my dissertation. My dissertation will be published online at the following: Antioch
University Repository and Archive (AURA) which is open access OhioLINK Electronic Theses and
Dissertations Center - which is open access ProQuest Dissertations and Theses Database - which is
a print-on-demand commercial service. I have included the image and note below, so that you can
see exactly how it will appear in my dissertation. If you have any questions please do not hesitate
to contact me. If you allow me to use your image, written approval by e-mail would be
appreciated.

Thank you for your consideration. Thank you,

Meredith Bird Mdller
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Permission to Ue Figure 8 “Spanky the Snapping Turtle” by Kimberly Swick Slover

From: Kimberly Swick Slover
To: Meredith Bird Miller

Subject: Permission

Dear Meredith,

I have read your request included below. Meredith Bird Miller, you have my consent to
reproduce the image Spanky the Snapping Turtle in your dissertation and I acknowledge and
permit publication of the same image in your dissertation in Antioch University Repository and
Archive (AURA) which is open access, and the OhioLINK Electronic Theses and Dissertations
Center - which is open access, and the ProQuest Dissertations and Theses Database - which is a
print-on-demand commercial service.

Sincerely,

HKimbely Swick Slover  Date8/19/2023

(I acknowledge that this signature is my own)
Meredith Bird Miller wrote:
Dear Kimberly,

I am an Antioch University student completing my dissertation and would like to ask your
permission to use your work (Meredith telling story WCS) in my dissertation as well as reproduce your
work in my dissertation. My dissertation will be published online at the following: Antioch University
Repository and Archive (AURA) which is open access OhioLINK Electronic Theses and Dissertations
Center - which is open access ProQuest Dissertations and Theses Database - which is a print-on-demand
commercial service. | have included the image and note below, so that you can see exactly how it will
appear in my dissertation. If you have any questions, please do not hesitate to contact me. If you allow me
to use your image, written approval by e-mail would be appreciated.

Thank you for your consideration.

Thank you,
Meveditiv Burd Miller
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